Communication and Language 

	
	Autumn
	Spring
	Summer

	Reception Context
	At Westwood Park Communication and Language is developed throughout the year through:
· High quality interactions. 
· Daily group/whole class discussions. 
· Learning new vocabulary and its meaning through Drawing Club  
· Using new vocabulary in a range of contexts such as continuous provision through high quality interactions.  
· Using new vocabulary in conversations and discussions – with teachers and peers.  
· Continuing to sing Nursery Rhymes
· WELLCOM
	
	

	
 Listening, Attention and Understanding
	Understand how to listen carefully and why listening is important. 
Learn new vocabulary. 
Engage in story times. 
Listen carefully to rhymes and songs, paying attention to how they sound. 
Engage in non-fiction books.

	Ask questions to find out more and to check they understand what has been said to them. 
Listen to and talk about stories to build familiarity and understanding. 
Retell the story, once they have developed a deep familiarity with the text; some as exact repetition and some in their own words. 
Learn rhymes, poems and songs. Listen to and talk about selected nonfiction to develop deep familiarity with new knowledge and vocabulary.
	Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group interactions. 
Make comments about what they have heard and ask questions to clarify their understanding. 
Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.
Understanding prepositional language e.g. on, under. 
Ask why things are happening
ELG:
• Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group interactions. • Make comments about what they have heard and ask questions to clarify their understanding.
 • Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.

	Speaking 
	Use new vocabulary through the day. 
Articulate their ideas and thoughts in well-formed sentences. 
Connect one idea or action to another using a range of connectives.
	Describe events in some detail. 
Use talk to help work out problems and organise thinking and activities, and to explain how things work. and why they might happen. Develop social phrases. 
Use new vocabulary in different contexts
	ELG:
Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary. 
Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate. Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher.



	End of Year 1 Expectations
	In Year 1, learning builds on the strong foundations of Communication and Language developed through sustained interaction, storytelling and language-rich provision in Reception. Pupils transition from conversational talk and adult-supported dialogue towards more structured speaking and listening opportunities. Teaching explicitly develops vocabulary, sentence construction and reasoning skills, enabling pupils to explain ideas, ask relevant questions and participate in collaborative discussions. Pupils increasingly listen attentively for meaning and respond appropriately, demonstrating progression from language used primarily for immediate expression in Reception to purposeful communication that supports learning across the curriculum.




Personal, Social and Emotional Development

Statutory Guidance from the EYFS Framework for PSED:  
Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set  themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other  children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life. 


	
	Autumn
	Spring
	Summer

	Reception Context
	At Westwood Park  is developed throughout the year through:
· High quality interactions. 
· Daily group/whole class discussions. 
· Building relationships with peers and familiar adults
· Using a visual timetable to establish and maintain routines
· Using new vocabulary in a range of contexts such as continuous provision through high quality interactions.  
· Using new vocabulary in conversations and discussions – with teachers and peers.  
· SEND/Sensory area for coregulation and regulation/sensory feedback

	Self-
Regulation 
 

	Express their feelings and consider the feelings of others.
Develop appropriate ways to be assertive. 
Talk with others to solve conflicts
	Express their feelings and consider the feelings of others. 
Develop appropriate ways to be assertive. 
Talk with others to solve conflicts 

	ELG:
Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly. 
Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate. 
Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving several ideas or actions

	Managing Self 
 

 
	Build constructive and respectful relationships with children and adults.
	Manage their own needs. 
Be independent in meeting their own care needs
	ELG:
Be confident to try new activities and show independence, resilience and perseverance in the face of challenge. 
Explain the reasons for rules, know right from wrong and try to behave accordingly. 

	Building 
Relationships 
 

	Build relationship with adults in the setting
Play alongside others
Initiate play sometimes offering cues for others to join in their play
	 See themselves as a valuable individual. 
Express their feelings and consider the feelings of others.

	ELG:
Work and play cooperatively and take turns with others. Form positive attachments to adults and friendships with peers. 
Show sensitivity to their own and to others’ needs.
Find solutions to conflicts I have had.. 


 
	End of Year 1 Expectations
	In Year 1, Personal, Social and Emotional education is deliberately sequenced to build upon the prime area of Personal, Social and Emotional Development established within the Early Years Foundation Stage. Pupils transition from predominantly experiential, play-based learning towards more explicit and structured teaching, enabling them to conceptualise and verbalise the social and emotional competencies first developed in Reception. Teaching focuses on extending pupils’ ability to recognise, describe and regulate emotions, understand the impact of their behaviour on others, and develop increasingly independent strategies for managing relationships and resolving conflict. Pupils engage in guided discussion, reflective activities and scenario-based learning that deepen their understanding of wellbeing, respectful relationships and personal responsibility. Vocabulary and expectations are carefully progressive, moving pupils from supported participation towards independent application. This ensures that prior learning is systematically revisited and strengthened, resulting in pupils demonstrating increased self-regulation, social awareness and readiness to engage positively with the wider curriculum and school community.



	
	
	
	

	
	
	
	

	
	
	
	



Physical development

Statutory Guidance from the EYFS Framework for Physical Development: Early Years Foundation Stage Statutory Framework (DfE July 2025)- Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives11. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.
	
	Autumn
	Spring
	Summer

	Reception Context
	At Westwood Park Physical Development is developed through

· High quality interactions. 
· Targeted activities (Playdough, specific fine motor)
· Outdoor CP-e.g. climbing frame, bicycles, trim trail, obstacle courses)
· Dough disco/Squiggle whilst you wiggle
· Discrete Physical Education lessons by an expert
· Kickstart Interventions

	Gross Motor Development

	Progress towards a more fluent style of moving, with developing control and grace. 
Combine different movements with ease and fluency.
Negotiate space and obstacles safely, with consideration for themselves and others.
	Revise and refine the fundamental movement skills they have already acquired: - Rolling - Crawling - Walking - Jumping - Running - Hopping – Skipping.– Climbing 
Confidently and safely use a range of large and small apparatus indoors and outdoors, alone and in a group.
Use their core muscle strength to achieve a good posture when sitting at a table or sitting on the floor
Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.
	Further develop and refine a range of ball skills including: throwing, catching, kicking, passing, batting and aiming.
Develop the overall body strength, co-ordination, balance and agility needed to engage successfully with future physical education sessions and other physical disciplines including dance, gymnastics, sport and swimming.

ELG: 
• Negotiate space and obstacles safely, with consideration for themselves and others
• Demonstrate strength, balance and coordination when playing.
 • Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.

	Fine Motor Development
	Children use a variety of scissors to make snips into paper with decreasing adult support e.g. dual controlled, spring loaded, scissors and left-handed when needed.
Begin to write name with decreasing adult support.
Develop their fine motor skills so that they can use a range of tools competently, safely and confidently with decreasing adult support. Suggested tools: pencils for drawing and writing, paintbrushes, scissors, knives, forks, spoons.
Use a variety of movement techniques that develop early writing skills such as but not exclusive to dough disco and squiggle whilst you wiggle. These use a range of movements.
	Develop the foundations of a hand writing style which is fast, accurate and efficient using the school’s handwriting policy.
	ELG:
Hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases. 
Use a range of small tools, including scissors, paintbrushes and cutlery. Begin to show accuracy and care when drawing.

	End of Year 1 expectations
 

	 In Year 1, Physical Education builds progressively on the gross and fine motor development secured through active play and continuous provision in Reception. Pupils move from exploratory movement and fundamental motor skill development towards structured physical learning with clear skill progression. Teaching focuses on coordination, balance, agility and control, alongside increasing awareness of rules, teamwork and safe participation. Fine motor control developed through early mark-making and practical activities supports improved handwriting stamina and precision. Pupils demonstrate progression through increased control, confidence and independence in both physical activity and classroom-based tasks.
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Literacy

Statutory Guidance from the EYFS Framework for Literacy: It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing).
	
	Autumn
	Spring
		Summer	

	Reception Context
	At Westwood Park Literacy is developed through

· High quality interactions. 
· Targeted activities (Playdough, specific fine motor)
· Dough Disco
· Drawing Club
· TALC Screening and targeted interventions from trained staff and experts
· Read Write Inc Phonics

	Comprehension
 

	Repeat words and phrases from familiar stories. 
To begin to name parts of a book e.g. front cover, title, author.
Repeat new vocabulary in a context of a story. 
Has favourite books and seeks them out, to share with an adult, with another child, or to look at alone.
Understand that we should turn one page at a time in a book.
	Repeat words and phrases from familiar stories. 
To begin to name parts of a book e.g. front cover, title, author.
Repeat new vocabulary in a context of a story. 
Has favourite books and seeks them out, to share with an adult, with another child, or to look at alone.
Understand that we should turn one page at a time in a book.
	Asks questions about stories.
Can share a favourite book with a peer, retelling the story in their own way repeating known phrases from the text. 
Show understanding of simple questions asked about texts they have read.
ELG:
Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary. 
Anticipate – where appropriate – key events in stories. 
Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-play

	Word Reading
(Taken from Read Write Inc expectations)
 
	Continue to and be able segment and blend CVC words orally.  
Know all initial letter sounds (Set 1 single letter sounds)
Identify aurally initial sounds in a given word.
Practice assisted blending of VC and CVC words on magnetic boards (e.g on,at, cat, mat, sad)

	Begin to segment and blend VC and CVC words to read them 
Be able to read and identify diagraphs (special friends) th, sh, ch, qu, ng, ng.
Identify words with special friends and segment and blend to read them (e.g. sh-f-i-sh-fish, qu-qu-i-z-quiz etc)
Begin to read simple sentences (using simple ditties)
	With increasing confidence read simple sentences
Begin to read longer texts (Read Write Inc Red and Green books)
Identify ‘red’ common exception words linking to the text the children are reading/level (e.g. I, the, to, no, go)

ELG:
 • Say a sound for each letter in the alphabet and at least 10 digraphs. 
• Read words consistent with their phonic knowledge by sound-blending.
 • Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.

	Writing

	Using increasing control, give meaning to the marks made (Drawing Club)
With support, begin to form letters
Begin to label their writing with known initial sounds (e.g. s for spider)
With some support, begin to segment to spell words children choose to write.

	With increasing control, form letters with increasing accuracy.
Begin to segment to spell VC, and CVC words
With support, begin to write simple sentences to portray meaning (e.g. a dog, a big dog)
Use a range of tools to write with.

	Form most letters accurately
Write simple sentences that have been dictated.
Begin to write simple sentences independently 
Write simple captions to label a given image.
• Write recognisable letters, most of which are correctly formed. • Spell words by identifying sounds in them and representing the sounds with a letter or letters. • Write simple phrases and sentences that can be read by others



	End of Year 1 Expectations
	In Year 1, literacy teaching builds directly upon early reading and mark-making experiences established in Reception. Pupils transition from emergent reading behaviours and phonics exploration to systematic application of phonic knowledge for decoding and encoding. Teaching explicitly develops fluency, comprehension and early composition skills, enabling pupils to read with increasing accuracy and write simple sentences independently. Pupils move from orally rehearsed ideas and adult-supported writing in Reception to purposeful written communication, applying spelling, handwriting and punctuation skills with growing independence














Mathematics

Statutory Guidance from the EYFS Framework for Mathematics: Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop  a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which 
mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics  including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes. 
Reception follow the NCETM Mastering Number curriculum
	
	Autumn
	Spring
	Summer

	Number

Maths curriculum is built on the NCETM Mastering Number Curriculum
 

	
	Pupils will build on previous experiences of number from their home and nursery environments, and further develop their subitising and counting skills. They will explore the composition of numbers within 5. They will begin to compare sets of objects and use the language of comparison. 

Pupils will: 
Identify when a set can be subitised and when counting is needed 
Subitise different arrangements, both unstructured and structured, including using the Hungarian number frame 
Make different arrangements of numbers within 5 and talk about what they can see, to develop their conceptual subitising skills 

Spot smaller numbers ‘hiding’ inside larger numbers 




	
	Pupils will continue to develop their subitising and counting skills and explore the composition of numbers within and beyond 5. They will begin to identify when two sets are equal or unequal and connect two equal groups to doubles. They will begin to connect quantities to numerals. 

Pupils will: 
Continue to develop their subitising skills for numbers within and beyond 5, and increasingly connect quantities to numerals 
Begin to identify missing parts for numbers within 5 
Explore the structure of the numbers 6 and 7 as ‘5 and a bit’ and connect this to finger patterns and the Hungarian number frame 

Focus on equal and unequal groups when comparing numbers 




	
	Pupils will consolidate their counting skills, counting to larger numbers and developing a wider range of counting strategies. They will secure knowledge of number facts through varied practice.
 
Pupils will: 
Continue to develop their counting skills, counting larger sets as well as counting actions and sounds 
Explore a range of representations of numbers, including the 10-frame, and see how doubles can be arranged in a 10-frame
Compare quantities and numbers, including sets of objects which have different attributes


ELG:
• Have a deep understanding of number to 10, including the composition of each number. 
• Subitise (recognise quantities without counting) up to 5. 
• Automatically recall (without reference to rhymes, counting or other aids) number bonds up to 5 (including subtraction facts) and some number bonds to 10, including double facts.




	Numerical patterns
 
	Connect quantities and numbers to finger patterns and explore different ways of representing numbers on their fingers 
Hear and join in with the counting sequence, and connect this to the ‘staircase’ pattern of the counting numbers, seeing that each number is made of one more than the previous number 
Develop counting skills and knowledge, including: that the last number in the count tells us ‘how many’ (cardinality); to be accurate in counting, each thing must be counted once and once only and in any order; the need for 1:1 correspondence; understanding that anything can be counted, including actions and sounds 
Compare sets of objects by matching 
Begin to develop the language of ‘whole’ when talking about objects which have parts


	Understand that two equal groups can be called a ‘double’ and connect this to finger patterns 
Sort odd and even numbers according to their ‘shape’ 
Continue to develop their understanding of the counting sequence and link cardinality and ordinality through the ‘staircase’ pattern
Order numbers and play track games 
Join in with verbal counts beyond 20, hearing the repeated pattern within the counting numbers 

	Continue to develop a sense of magnitude, e.g. knowing that 8 is quite a lot more than 2, but 4 is only a little bit more than 2 
Begin to generalise about ‘one more than’ and ‘one less than’ numbers within 10 
Continue to identify when sets can be subitised and when counting is necessary 
Develop conceptual subitising skills including when using a rekenrek 
ELG:
• Verbally count beyond 20, recognising the pattern of the counting system. 
• Compare quantities up to 10 in different contexts, recognising when one quantity is greater than, less than or the same as the other quantity. 
• Explore and represent patterns within numbers up to 10, including evens and odds, double facts and how quantities can be distributed equally.



	End of Year 1 Expectations
	In Year 1, mathematics learning is carefully sequenced to extend the mathematical understanding developed through practical exploration and play-based problem solving in Reception. Pupils move from concrete manipulation and experiential number sense towards more formal mathematical representation and reasoning. Teaching develops secure understanding of number relationships, calculation strategies and mathematical vocabulary. Pupils increasingly explain their thinking and apply mathematical knowledge to solve problems, demonstrating progression from intuitive exploration of quantity and pattern in Reception to structured mathematical reasoning and recording



Understanding the World

Statutory Guidance from the EYFS Framework for Understanding the world: Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them. In addition, listening to a broad selection of stories, non– from visiting parks, libraries and museums to meeting non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.
	
	Autumn
	Spring
	Summer

	Past and Present
	Children talk about events in the story and compare them with things they have experienced in their own lives.
They notice how the characters’ journey through different worlds is similar to or different from places they know.
They describe how the settings in the book change and explain how they know something happened “before” or “after”.
They make simple connections between the story and familiar routines, such as getting ready, travelling, or exploring.
They begin to understand that stories can show things from the past or imagined futures, and they comment on these differences.
	Children talk about traditional tales they know and notice how the “twisted” versions change characters, settings, or events.
They begin to understand that stories have been told for a long time and passed down through generations.
They compare older versions of tales with modern retellings and explain what is similar or different.
They comment on how characters’ choices or behaviours differ between versions and why this might be.
They use language of time (before, after, long ago, now) when sequencing events from different versions of the same story.
	Children talk about how plants, insects, and animals grow and change over time, using real observations or stories as reference points.
They compare young and adult versions of creatures (e.g., caterpillar/butterfly, tadpole/frog) and describe what happens first, next, and last.
They recall past experiences of planting, gardening, or visiting outdoor spaces and relate these to what they see happening now.
They begin to understand that living things have life cycles and that some changes happen slowly over days or weeks.
They use time-related vocabulary (before, after, then, when it was small) when describing growth or change.
ELG:
• Talk about the lives of the people around them and their roles in society. 
• Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class. 
• Understand the past through settings, characters and events encountered in books read in class and storytelling.

	People, culture and communities

	Children talk about the different environments shown in books—such as forests, oceans, or snowy landscapes—and describe what they notice.
They use vocabulary linked to nature (e.g., hot, cold, stormy, quiet, wild) when discussing the settings the characters visit.
They compare the natural features in the story with those they have observed outdoors or in their local environment.
They show curiosity about how animals and plants might live in the different worlds shown in the book.
 They begin to explain why certain environments might feel safe, dangerous, calm, or exciting.
	Children recognise that traditional tales come from many cultures and may be told in different ways around the world.
They share stories from home and notice similarities with tales explored in class.
They talk about how characters in different versions of tales behave and what this might show about different values or traditions.
They begin to understand that stories help people make sense of the world and pass on ideas, warnings, or celebrations.
They show interest in how communities retell stories through books, theatre, puppets, festivals, or family traditions.

	Children talk about how people in their families or communities grow plants, keep pets, or care for nature.
They learn that people around the world use plants in different ways—for food, celebrations, medicine, or decoration.
They show interest in stories, traditions, or festivals linked to spring, growth, or animals (e.g., cherry blossom festivals, harvest celebrations).
They begin to understand that communities work together to look after natural spaces, such as parks, gardens, or allotments.
They talk about how everyone can help protect the environment by recycling, planting, or caring for wildlife.
ELG:
•Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps. 
• Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read in class. 
• Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and (when appropriate) maps.

	The Natural World
	Children talk about the different environments shown in the book—such as forests, oceans, or snowy landscapes—and describe what they notice.
They use vocabulary linked to nature (e.g., hot, cold, stormy, quiet, wild) when discussing the settings the characters visit.
They compare the natural features in the story with those they have observed outdoors or in their local environment.
They show curiosity about how animals and plants might live in the different worlds shown in the book.
They begin to explain why certain environments might feel safe, dangerous, calm, or exciting.
	Children describe the different environments found in traditional tales (forests, cottages, castles) and compare them with real places they know.
They talk about how natural features—like woods, rivers, mountains—affect what happens in the stories.
They explore materials linked to tales (e.g., straw, sticks, bricks) and comment on their properties.
They begin to explain why certain animals appear in traditional tales and how their real-life behaviours compare with the story versions.
They show curiosity about how changing a setting in a “twisted” tale might change the events or challenges the characters face.

	Children explore outdoor areas and talk about the different plants, insects, and animals they find.
They describe the features of common minibeasts and begin to group them based on what they notice (legs, wings, shells, colours).
They observe plants closely and talk about what they need to grow, such as water, light, and soil.
They show curiosity about habitats—why worms like damp soil, why bees visit flowers, or why ladybirds hide under leaves.
They begin to explain simple cause-and-effect ideas, such as how weather affects plants or why insects are important for pollination.
They talk about how to care for living things and show increasing responsibility when handling plants or creatures.
ELG:
• Explore the natural world around them, making observations and drawing pictures of animals and plants. 
• Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been read in class. 
• Understand some important processes and changes in the natural world around them, including the seasons and changing states of matter.



	End of Year 1 Expectations
	In Year 1, learning builds upon children’s natural curiosity and exploratory learning developed within Understanding the World in Reception. Pupils transition from observing and discussing immediate experiences to more structured enquiry across subject disciplines. Teaching introduces subject-specific vocabulary and simple investigative approaches, enabling pupils to ask questions, notice patterns and describe changes over time and place. Pupils demonstrate progression by moving from exploration of familiar environments and experiences towards developing early disciplinary understanding in science, geography, history and technology.






Expressive Arts and Design

	Statutory Guidance from the EYFS Framework for Expressive Arts and Design: It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials.The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts.The frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.



	
	Autumn
	Spring
	Summer

	Creating with Materials
	Children explore a range of materials and tools, experimenting with colour, texture, and shape.
They begin to join materials using simple techniques such as tape, glue sticks, or folding.
They talk about what they are making and choose materials based on colour or texture.
They explore natural materials (leaves, conkers, sticks) and use them in creative work.
They begin to mix colours and notice what happens when they combine paints or loose parts.
	Children combine different materials with increasing purpose, selecting tools to shape, join, or decorate.
They begin to plan what they want to make and talk about the steps they will take.
They explore patterns, printing, weaving, and simple construction techniques.
They mix colours with more control, creating lighter or darker shades.
They use materials to represent ideas from stories, nature, or their own experiences.
	Children create more detailed artwork or models, selecting materials for a clear purpose.
They use a wider range of joining techniques (tabs, hinges, split pins, stronger adhesives).
They refine their ideas, adapting their work when something doesn’t go as planned.
They talk confidently about their creations, explaining choices of colour, shape, and materials.
They combine media (paint, collage, clay, natural materials) to create more complex outcomes.
ELG:
• Safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. 
• Share their creations, explaining the process they have used. 
• Make use of props and materials when role playing characters in narratives and stories.

	Being Imaginative and Expressive
	Children join in with songs, rhymes, and simple movement patterns.
They begin to use small world toys to act out simple storylines or familiar routines.
They imitate sounds, actions, and voices from stories or characters they know.
They explore role-play areas and use props to represent real or imagined experiences.
They enjoy experimenting with musical instruments and talk about the sounds they make.
	Children develop storylines in play, using props and language to bring characters to life.
They explore different ways of moving, singing, or playing instruments to express feelings or ideas.
They retell familiar stories and begin to adapt them with their own imaginative twists.
They join in with group performances, songs, or dances with growing confidence.
They use music, movement, and role play to represent characters, animals, or events.
	Children invent their own stories and act them out with others, using expressive language and movement.
They perform songs, dances, or role-play scenes with confidence and creativity.
They use music or movement to represent moods, characters, or events.
They sustain imaginative play for longer periods, negotiating roles and storylines with peers.
They express ideas through drawing, music, drama, and storytelling with increasing originality.
ELG:
• Invent, adapt and recount narratives and stories with peers and their teacher. 
• Sing a range of well-known nursery rhymes and songs. 
• Perform songs, rhymes, poems and stories with others, and (when appropriate) try to move in time with music.

	End of Year 1 expectations
 

	In Year 1, expressive learning develops from imaginative exploration and creative play towards more intentional artistic and musical outcomes. Pupils build on experimentation with materials, movement and role play by learning specific techniques, artistic processes and performance skills. Teaching encourages pupils to make creative choices, evaluate their work and communicate ideas through a range of media. Progression is evident as pupils move from spontaneous creative expression in Reception to purposeful creation with increasing control, confidence and reflection





