Nursery Curriculum plan September 2025-July 2026
At Westwood Park, children enter the Early Years Foundation Stage with communication skills that are significantly below the expected standard.  After six weeks of integration into Nursery, children are assessed using WELLCOM and given targeted intervention by an experienced practitioner.
All children are slowly integrated into nursery life.  They each do a week of mornings and stay for lunch, and a week of afternoons starting after lunch.  After this time, most children are ready for a full time timetable, where they build up their confidence in group and whole class activities
Our Nursery curriculum is designed to give children the secure foundations they need to thrive socially, emotionally, and communicatively. Many children enter Nursery with limited experience of sharing, turn‑taking, cooperative play, and early language. In response, our curriculum places PSED and Communication & Language at its core.
We create a nurturing, language‑rich environment where children learn how to build relationships, express their needs, listen to others, and play alongside and with their peers. Through carefully chosen topics and high‑quality stories, we help children develop a sense of identity, belonging, curiosity, and confidence.
Our curriculum is structured around three termly themes that reflect children’s developmental needs and the world around them:

• Autumn – Me and My Family / Celebrations
Building belonging, identity, relationships, and early communication.
• Spring – Snowy Stories, Winter & Traditional Tales
Deepening language, imagination, story structure, and cooperative play.
• Summer – Growing & Moving (including transport)
Developing physical confidence, understanding of the world, and vocabulary linked to growth, change, and movement.

Across the year, children learn through play, stories, songs, routines, and rich interactions with adults. Our aim is for every child to leave Nursery as a confident communicator, a curious learner, and a child who can play, share, and build positive relationships with others.

 
	 
	Autumn

Me and my family celebrations
	Spring

Snowy stories and traditional tales
	Summer

Moving and Growing

	Suggested Themes & 
Topics of 
Interest 
	All About Me 
Feelings
The season of Autumn including diurnal and nocturnal animals  
Family 
Birthdays 
Diwali (20th October 2025)
Halloween  
Nursery Rhyme Week (10th-14th November 2025)
 Christmas and Christmas Around the 
World 
	The Season of Winter
Pancake Day (17th February)
Valentines Day
Chinese/Lunar New Year (17th February-3rd March 2026)
Traditional Tales
Character comparison (good vs bad)
Mother’s Day (15th March 2026)
The season of Spring
Easter (5th April 2026)
	Life cycles of animals and plants
  Planting 
Flowers, Plants & Herbs 
Different types of animals 
Transportation 
 Destinations 
Maps  
Sports day 
The season of Summer 
Transition 

	Cultural Capital  
	Environmental Walk
Autumn walk
Christmas/Winter Walk (whole school)
Nativity Performance 
Christmas lights switch on 
 Christmas dinner.
	Library Visit (Bookstart books)
Scholastic Book Fair
Dad’s Dinner
Easter Walk
Easter Bonnet Parade
Easter Egg Competition. 
	Planting seeds and caring for them
Caterpillar Life cycle (Live caterpillar experience)
RHS Bridgewater visit
Summer Walk
Summer Exhibition

	Suggested Texts – Fiction and Non-Fiction  
	
[image: C:\Users\Guite.a\Local Settings\Temporary Internet Files\IE\5WONAVDL\IMG_4141[1].JPG][image: C:\Users\Guite.a\Local Settings\Temporary Internet Files\IE\5WONAVDL\IMG_4361[1].JPG]
	[image: ][image: C:\Users\Guite.a\Local Settings\Temporary Internet Files\IE\8R0TBPD3\IMG_4125[1].JPG] 
    
	[image: ][image: C:\Users\Guite.a\Local Settings\Temporary Internet Files\IE\8R0TBPD3\IMG_4131[1].JPG]



 

[bookmark: _Hlk224240325]Communication and Language 

	 
	Autumn
	Spring
	Summer

	Nursery Context
	At Westwood Park Communication and Language is developed throughout the year through:
· High quality interactions. 
· Daily group/whole class discussions. 
· Learning new vocabulary and its meaning through word aware.  
· Using new vocabulary in a range of contexts such as continuous provision through high quality interactions.  
· Using new vocabulary in conversations and discussions – with teachers and peers.  
· Learning new rhymes, poems and songs and repeating these. 
· WELLCOM
	
	

	
 Listening, Attention and Understanding
	Listen to short stories
Understand simple instructions


	Understand and follow longer instructions with increasing accuracy
Show understanding of what has been heard by retelling simple parts of a story
Ask simple questions to develop further understanding
Begin to pay attention to more than one thing at a time in play
	Show understanding by retelling simple stories with support
Show understanding by using topic vocabulary
Understand a question or instruction that has two parts
Understand a why question

	Speaking 
	Use simple phrases.
Name familiar people
Join in with repeated refrains (including in repeated stories, songs and rhymes)
Speak to familiar adults with increasing confidence
	Use wider vocabulary with increasing confidence and accuracy
Talk using longer sentences
Retell simple parts of stories
Ask simple questions (e.g.what?)
	Use talk with increasing confidence to organise play
Retell simple stories with support
Use topic vocabulary with increasing accuracy
Ask questions to find out more
Speak using longer sentences



	End of EYFS Expecations (ELG’s)
	Listening, Attention and Understanding • Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group interactions. • Make comments about what they have heard and ask questions to clarify their understanding. • Hold conversation when engaged in back-and-forth exchanges with their teacher and peers. 
Speaking • Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary. • Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate. • Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher. 
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 Statutory Guidance from the EYFS Framework for PSED:  
 Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set  themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other  children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life. 
 
	 
	Autumn
	Spring 
	Summer

	Self-
Regulation 
 
- 
	Separate from main caregiver with support of a familiar adult
Learn to share with the support of a familiar adult
Express basic feelings
Select and use activities and resources with the support of an adult
Begin to understand the rules of the setting
	Select and use activities and resources with decreasing adult support
Take turns with support
Talk about feelings (using vocabulary such as happy or sad)

. 
	Show increasing independence in familiar routines
Talk about experiences with increasing confidence
Talk about feelings using happy, sad, angry, worried
Begin to follow the rules and routines of the setting with more independence
Show more confidence in new social situations
Select and use activities and resources independently
Begin to start transitions from Nursery to Reception
Show care for living things

	Managing Self 
 

 
	 Play alongside others
Communicate needs with a familiar adult

	Begin to show increasing independence and confidence in the setting
Use a visual timetable 
Show increasing independence in manging self-help needs (such as toileting)
Begin to talk about healthy food choices
	Understand and talk about why we need to wash our hands
Begin to show independence in looking after myself and my own self-help needs (toileting, putting on own coat, putting on/taking off own jumper/cardigan  

	Building 
Relationships 
 

	 Build relationship with adults in the setting
Play alongside others
Initiate play sometimes offering cues for others to join in their play



	 Play with others for longer
Show awareness of others emotions
Begin to resolve small conflicts with the support of a familiar adult


	Ask new adults questions.  (Transition)
Manage conflicts with decreasing adult support
Talk about experiences with peers and familiar adults
Play co-operatively with decreasing adult support. 



	The Reception expectations in 
PSED for reference. 
Where are children going? 
	Self-Regulation • Show an understanding of their own feelings and those of others, and begin to regulate their behaviour accordingly. • Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate. • Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving several ideas or actions.  
Managing Self • Be confident to try new activities and show independence, resilience and perseverance in the face of challenge. • Explain the reasons for rules, know right from wrong and try to behave accordingly. • Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding the importance of healthy food choices.  
Building Relationships • Work and play cooperatively and take turns with others. • Form positive attachments to adults and friendships with peers. • Show sensitivity to their own and to others’ needs. 



Physical Development  
	Statutory Guidance from the EYFS Framework for Physical Development:    
Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial 
awareness, co 	-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence	 

	
	 
	Autumn
	Spring
	Summer

	
	General yearly 
Physical 
Development progression 
	· Supporting children to pick up heavier items with two hands and handling heavier objects carefully – or asking for support.  
· Balancing on one foot for short periods of time – still or hopping.  
· Learning to climb with care.  
· Learning to navigate simple obstacles e.g. walking across planks, jumping off small steps.  
· Learning how to co-ordinate a large ball e.g. rolling, throwing, catching, playing games. 
· Learning to ride a balance bike by ‘scooting’ along and using feet as brakes. 

	
	Gross Motor 
Development 
 

	Develop gross motor confidence
Use a range of simple tools in a range of different areas of the setting
Explore movement through songs
	Show increasing improvement in balance and co-ordination when making large movements
Children can kick a large ball with some
control. Children can throw a ball with some control. 
Begin to show increasing confidence using a balance bike
	Walk and crawl confidently.
Develop spatial awareness
Use tools for a purpose (such as digging, pouring, filling-e.g. sand and water)
Move in varied ways



	Fine Motor development 
 


	Use a range of mark-making tools (such as pencil)
Explore mark making in a range of activities
Begin to feed themselves using cutlery such as fork/spoon
Use spring loaded scissors with the support of an adult
With adult support manipulate dough through rolling (using a roling pin)


	Beginning to use a clear grip to use mark making tools, (palm grasp
Use Magnitiles
To develop more independence when using spring loaded scissors.
Begin to make more controlled marks when drawing and mark making
Begin to manipulate dough through rolling,
squeezing, balling and patting
Form lines, circles marks
	Children begin to use a two finger and a thumb
grip.  draw and paint clearer shapes and pictures when drawing and painting.
Children using pencils and other equipment
comfortably for them.
Children beginning to make snips in paper
either using one hand or two independently.
Children turning pages in a book one at a
time.
Children may form some letters in their name


 








Literacy 
 Statutory Guidance from the EYFS Framework for Literacy: 
 It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension 
 (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-
 fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation   of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition 
 	(articulating ideas and structuring them in speech, before writing).  


	 
	Autumn
	Spring
	Summer

	Comprehension 
	Begin to understand that print has meaning (e.g. books, signs and labels)
Begin to handle books correctly, knowing that we turn one page at a time
Begin to recognise own name (e.g tray and peg labels’)
	Retell simple story events
Recognise familiar print and logos
Use familiar story language in play

	To enjoy listening to longer stories and 
remember much of what happens. 
To talk about a story, turning one page at a time.  
To answer simple questions about 
stories.  
To engage in extended conversations about 
stories. 
To know and say how the story 
might end.
To tell a longer story. 
To listen to and enjoy sharing a 
variety of books and discuss the new vocabulary learnt.
Use vocabulary from non-fiction texts

	Word Reading 


	Discriminate between different instrument sounds. 
To sing and perform actions to a familiar nursery rhyme.  
Joining in with repeated refrains
Say the rhyming word at the end of a familiar rhyme.
	To begin to recognise my own name with  decreasing support. 
Recognise rhythm in spoken words by clapping syllables.  
To identify signs and symbols in the 
environment and recall what they mean. 
Spot or suggest rhymes they can hear.  

	To begin recognising some words that start with the same initial sound. 
To begin to recognise some initial sounds with support.
To begin to hear sounds in words and how they blend together to make a word e.g. c-a-t.   
To recognise my own name independently.
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	Writing 
	Develop an interest in making marks. 
I am beginning to 
distinguish between marks and 
pictures/drawings.   
Give meanings to some of the marks I make

	Adds some marks to drawings. Adds 
marks that to them symbolises their name.   
Beginning to give meaning to all  marks I make.  

	Understands that a written word 
conveys meaning. 
Name writes with the first letter of 
their name to ‘sign’ their mark making.  
Gives meanings to the marks made. Can pretend to write in a 
range of contexts. 
Becoming more confident with name 
writing –  write some or all of my name.
Draw with more detail
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	Developing 
Writing 
 
Words 
	I am beginning to hear initial 
sounds and 
attempt to write these down. 
m - mum 
letter for name 
  
	 hear initial 
sounds in words and write the 
letters down to match. c - cat 
d- dog p - pig 
	 write short strings of letters to represent 
words. Two or three letters in sequence. 
Hearing /writing final sounds  first and then 
medial. Left to right.    muy - mummy 
    sbr - strawberry 
	 spell out and 
write down vc cvc words by 
matching letters and sounds. at  in  up cat 
dog pig 
	 write High 
Frequency decodable and tricky 
words from memory. 
mum    dad.  and   can 
 
I go  to   the  no  into 
	 spell out words with consonant clusters, vowel digraphs and trigraphs. 
buzz   fill.    mess 
ship. chip thing  rush 
boat  sheep  now   soil chair    night.    Pure. 
	I write more challenging words with a sound 
knowledge of Phase 2, 3 and 4 phonics. 
Plausible attempts Phase 2, 3 and 4 HF words 
 Adjacent consonants 

	Developing 
Writing 
 
Sentences 
	 formulate and sa a simple sentenc for writing. 
	y e 
	 orally compose a 
sentence and hold it in my memory before I start to write it. 
 
 
 
Repeats & recalls 
	 write a series of 
beginning letters 
and sounds for my phrase. There may be no spaces 
between words. 
Begins to be readable to others[image: ]
 
	. 
	 recall the order of words in my 
sentence. I start to put finger spaces 
between my words and to use known words. Writing is 
readable. I start to read my sentence. [image: ]
 
	 write a sentence 
with a full stop and capital letter.  reread it and check 
that it makes sense. 
Others can read my sentence. [image: ]
 
	 write spaces 
between all the words in my 
sentences. Some
punctuation may be used. Medial and end sounds 
evident including vowels in my spellings. [image: ]
 
	 
 
	 write two or more sentences using 
real spellings and 
silent letters. Most 
sentences have the 
correct beginning and end 
punctuation. [image: ]
 

	 
	
	
	
	
	
	
	
	
	
	

	Text forms and purposes 
	I attempt to write simple labels. 
	
	 write simple labels 
	 write simple lists. 
 
	
	 write short captions and messages. 
 write lists, greeting  cards and menus. 
	 write captions 
 write instructions.  write postcards. 
	 write simple stories with a beginning, middle and end.  write a letter. 
	
	 write stories with narratives and 
storytelling language.  write at length. 


 
	The Reception expectations in 
Literacy for reference. 
Where are children going? 
	Comprehension • Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary. • Anticipate (where appropriate) key events in stories. • Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role play.  
Word Reading • Say a sound for each letter in the alphabet and at least 10 digraphs. • Read words consistent with their phonic knowledge by sound-blending. • Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.  
Writing • Write recognisable letters, most of which are correctly formed. • Spell words by identifying sounds in them and representing the sounds with a letter or letters. • Write simple phrases and sentences that can be read by others. 











Mathematics  
Statutory Guidance from the EYFS Framework for Mathematics: 	  
Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop  a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which 
mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics  including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes. 
Nursery Follow the Mastering the Curriculum Maths Scheme

	 
	Autumn
	Spring
	Summer

	Number and 
Numerical 
Patterns 
 
 
 
 

	Children will sing a variety of number songs
Children identify red, blue, yellow, green, purple objects and say if an object is red, blue, yellow, green, purple or not.
Children can talk about their
favourite colours and match objects to the correct colour name.
Children identify and match buttons and shoes and
Children practise counting 1 object by touching them and saying ‘1’.
Children can match the numeral to amounts that show 1.
Children practise counting 2 objects by touching them or pointing to them as they ‘1…2’.
Children are introduced to the numeral 2 and link the numeral to amounts that show 2.
Children will continue to recognise 2 objects by subitising.
	Children practise counting 3 objects by touching them or pointing to them as they ‘1…2…3’.
Children will recognise 3 objects by subitising.
Children are introduced to what the numeral 3 looks like and learn what it represents.
Children practise counting 4 objects.
Children are introduced to what the numeral 4 looks like and match the numeral 4 to the quantity.
Children focus on counting 5 objects.
Children are introduced to what the numeral 5 looks like and match the numeral 5 to the quantity.
Children see the numerals in different contexts and identify which number they represent.
Children practise counting 6 objects with 1:1 correspondence.
Children are introduced to a ten frame and learn how 6 objects can be arranged on a ten frame.
	Children sequence pictures from a nursery rhyme, familiar stories and their daily routine
Children look at two sets of objects and say which set has more or which has fewer
Children explore the different pairs of numbers that make up number 3, 4 or 5
Children explore jumping along the number line to find what comes after

.


	Shape, Space and Measure 
 
 
	Children will play with shapes and begin to 
make pictures with 
these. 
To build a simple jigsaw. 
Children describe AB and ABC patterns from 2 or 3 different colours, objects and body parts and predict what will come next in the pattern.


	Children learn that triangles are 2-D shapes that have 3 sides.
Children learn that squares and rectangles are 2-D shapes that have 4 sides.
Children learn that pentagons are 2-D shapes that have 5 sides. They are asked to identify them by counting their sides.
Children compare the height and length of different objects using the word tall or short or long.
Children compare the weight a of different objects using the words heavier or lighter.
Children explore containers that are full or empty, nearly full or nearly empty.
Children compare the capacity of different containers by directly pouring from one to the other.
	Children explore positional language in, out, on, under in front, next to
children learn some properties of circles, triangles, rectangles, and squares
Children identify cubes,
cuboids, cylinders and spheres and begin to talk about some of their properties.





 







Understanding the World  
Statutory Guidance from the EYFS Framework for Understanding the World:  
  
Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them. In addition, listening to a broad selection of stories, non– from visiting parks, libraries and museums to meeting non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension. 
	
	Autumn
	Spring
	Summer

	Development of Past and 
Present 
 

	Children using words ‘now’ and ‘next’. 
Children talking about their family, who they 
live with and any pets.   
Children talking about their life 
experiences e.g. 
birthdays, Christmas. 
Talk about trip to the pantomime
	Children understanding the 
terms ‘old’ and ‘new’ and recognising old 
and new objects e.g. cars, shops, photos 
Children commenting on their own past experiences e.g. Christmas/Easter
 
	Children confidently talk about who 
they are and who they live with
Children ask questions to family members about when they were young.  
Children begin to understand how to 
sequence two events.

	Development of People, 
Culture and 
Communities 

	Children talk about their families.  
Children talk about who is special to them and why. Children 
naming their family members.  
Explore celebrations (Diwali, Bonfire Night, Christmas) 
Notice differences between people
	Talk about the similarities and differences 
between celebrations I know and celebrations in other countries e.g. Christmas and CNY.  
Talk about traditional celebrations such as Valentine’s Day and Mother’s Day..  
Children speak positively about differences between people and ways of 
life. 
Children show an interest in people with a range of occupations. (Explore Nick Butterworth/Percy the Park Keeper etc)
	Children developing an idea of ‘belonging’. Children beginning to understand what the 
‘wider world’ is and how we all play a part and get along with one another.   
Children using the correct vocabulary to name different features of their 
community. 
Children know there are other countries than England and that they look different to ours.   
Children recognising familiar signs, shops in my environment and 
local environment.  
Talk about the transport used in my community, and the transport me and my friends use to get to school
Explore transport and movement

	Development of the Natural world 

	Children show respect and care for their new environment. 
Children talk about their home 
environment and 
school environment. 
Children explore their world and 
environment through their senses.  
Children name simple parts of the body. Children show more of an 
interest in the world.   
. Observe seasonal changes (Summer-Autumn)

	Children exploring a range of materials and natural objects.  
Children learning about new life and 
plants based around Spring time (e.g. dafodils)
Explore changes (water-ice-water etc) 
Notice environmental changes
Observe seasonal changes (Autumn-Winter-Spring)
Explore Winter weather (discrete learning opportunities such as playing in the snow)
	Children understanding how 
and why we respect 
and care for animals. 
Children growing plants from seeds and caring for them,  
Children exploring how these plants grow and change over time.   
Understand simple lifecycles (caterpillar, plant)



	The Reception expectations in 
UTW for reference. 
Where are children going? 
	Past and Present • Talk about the lives of the people around them and their roles in society. • Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class. • Understand the past through settings, characters and events encountered in books read in class and storytelling. 
People, Culture and Communities • Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps. • Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read in class. • Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and (when appropriate) maps. 
The Natural World • Explore the natural world around them, making observations and drawing pictures of animals and plants. • Know some similarities and differences between the natural world around them and contrasting environments, drawing on their experiences and what has been read in class. • Understand some important processes and changes in the natural world around them, including the seasons and changing 
states of matter 









Expressive Arts and Design the World  
Statutory Guidance from the EYFS Framework:  
  
The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what ch 	developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are ildren see, hear and participate in is crucial for  fundamental to their progress in interpreting and appreciating what they hear, respond to and observe. 
  
	
	Autumn 
	Spring
	Summer

	Creating with Materials 
 

	Explore paint, collage, drawing
Represent people in drawings
Recognises colours and chooses them for a purpose. Uses thick paint brushes. Uses playdough to roll, cut, 
ball, sausage. 
Builds towers with large construction equipment.  
Uses a glue stick to join materials 
together. 
Creates an independent craft using available materials e.g. An independent 
Christmas Card.  

	Explore varied materials
Becoming more confident when 
drawing e.g. potato 
people, 
Names what they have drawn and draws from memory.
Adding more to their pictures and creations e.g. pom-poms, glitter.  
Using spring loaded scissors to snip, using printing materials in the paint such as sponges and shapes, 
Continues to develop their drawing skill.  

	Create models (plants, insects, vehicles)
Combine media with purpose
Building using smaller construction kits 
correctly, uses a range of painting and 
printing materials to explore form and 
function, children experimenting and mixing colours together
Children may create with a friend.  
Children cut with more confidence
children independently and making using the ideas they have seen and come up with, 
Children build for a purpose using a range of construction equipment. Children use a range of ‘sticking’ tools to join their artwork e.g. sellotape, masking 
tape, PVA glue, glue stick.  

	Being 
Imaginative and Expressive 

	Begin role play
Sing familiar songs
Children dancing to music, 
Children exploring moving to music in different ways, 
Children showing an interest in 
the small world and roleplay areas, 
children roleplaying their first-hand 
experiences.  
Children developing storylines in their play, 
children using familiar props in their play, 
children singing to familiar songs and 
nursery rhymes they have learnt or are learning

	Act out simple stories (e.g. Goldilocks/3 little pigs)
Use props in play
Create characters/settings
Children including their experiences in 
their roleplay, children talking about music 
(their favourite songs or songs they do not 
like), children knowing and singing along to 
more nursery rhymes, children listening to 
songs from different cultures.  

Children exploring a range of musical instruments and 
learning to hold a 
beat, children using vocals and 
instruments to make 
music either together 
or separately, children linking real life and 
stories into the small world, children using props
	Use movement to express ideas
Perform songs/rhyme
Children joining in with the actions to songs, children 
engaging in roleplay in and out of the homecorner and becoming more immersed in their play.  
Children making up stories verbally while playing, children 
acting out stories with 
the small world or in 
their play, children performing songs 
either vocally or with an instrument,  





	The Reception expectations in 
EAD for reference. 
	Creating with Materials • Safely use and explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. • Share their creations, explaining the process they have used. • Make use of props and materials when role playing characters in narratives and stories.  
 

	Where are children going? 
	Being Imaginative and Expressive • Invent, adapt and recount narratives and stories with peers and their teacher. • Sing a range of wellknown nursery rhymes and songs. • Perform songs, rhymes, poems and stories with others, and (when appropriate) try to move in time with music. 
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children with access to
their written name.

Handwriting
development

Intent
Vocabulary

Sits in a balanced
position. Can pretend
to write. Can make
controlled marks
using tools or their
finger in sand, glitter
etc.

Balance, comfortable,
straight, pencil, marks,
sand, glitter...

Makes controlled
marks e.g. dots,
circles, scribbles.
Copies shapes and
patterns with

developing accuracy.

Writing, mark making,
pencils, pens, copy,
trace.

Makes smaller
controlled lines.
Beginning to use a
two finger and a
thumb grip when
writing.
Writing, mark making,
pencils, pens, copy,
trace, pencil grip.

Holds a pencil or tool
with a preferred
hand.
Writing, mark making,
pencils, pens, copy,

trace, pencil grip, hand.

Uses a two finger
and a thumb grip
when appropriate.
Writing, mark making,
pencils, pens, copy,
trace, pencil grip, hand

Can use the basis of
a three finger pencil
grip. Use a pencil or
writing tool more
confidently to write
some letters (e.g. the
letter in my name).
Writing, mark making,
pencils, pens, copy,
trace, pencil grip, hand,
letter writing.
Tools with pencil grip
support e.g. larger
pencils, triangular
pencils or pencils with
a rubber grip on.
Writing provision
available at all times
for the children to
access.

Typical Writing development from Nursery to the Reception Year and beyond.

3. Early developmental spelling

1. Pre writing 2. Letter strings
Early Steps | explore making | draw pictures. | write symbols and | write random | use letter strings | write letters with | copy words that |
marks, but | do not I use lines to look shapes that look letters with no which travel from spaces between see in the
communicate like writing. Scribble like writing. connection left to right and top them to resemble environment
meaning. writing | assigh meaning to between letters to bottom. the idea of words. around me.
Random scribbling. Left to right the marks and sounds. | talk | attempt to ‘read’ PER a | often do not know
O W%’ direction Attempts to write about my writing. my writing. W) I what the words
) . . ALR1IE()]
jﬁ I begin to' assign narg Writes name from 8 "DJE TR say.‘a
B meaning. ) memory (E
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